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1 Introduction 
 

Welcome to the MSc in Education, Technology and Society. 

The programme offers you: 

 An understanding of the relationships between theory and practice in Education, Technology 
and Society 

 A wide range of valuable transferable skills 

 Experience of evaluating the use of ICT for teaching and learning 

 Familiarity with a wide range of educational software environments and their applications 

 Confidence in the process of designing learning environments 

 Critical familiarity with the key theoretical approaches to ICT for teaching and learning, drawing 
on concepts from education, psychology and neuroscience 

 A broad overview of how ICT and education are located within wider social settings and 'the 
information society' 

 Experience of research into Education, Technology and Society and of working within an 
international centre for research and teaching excellence 

 A valuable educational qualification from an internationally respected university. 

 

An Orientation Programme has been structured in the first week to help you become familiar with: 

 what is expected of you as a student 

 what you can expect of the GSoE and its staff  

 the MSc ETS and its key elements 

 the facilities and resources open to you (ICT facilities, the Education Library) 

 each other and the support fellow students can offer . 
 

By the close of your first week you should have: 

 sorted out which units you are taking in the first term and have a clear idea of which ones you 
will take during the year 

 registered with the University 

 sorted out your accommodation 

 have your library card 

 registered as a University email user 

 registered with the University Health Service 

 met, or arranged to meet, with your Personal tutor  

 logged on to the ETS blackboard pages 

 read through the M-level Handbook 2012-13 and this supplement for the MSc ETS. 
 

You should also have an idea of the resources that are available, the International Student 
Advisory Service, the Centre for English Language and Foundation Studies, the Student 
Counselling Service and some social and sporting activities that are on offer. 

 

I wish you an exciting and enjoyable year with plenty of opportunities for learning, sharing, 
collaborating and fun! 

 

Dr Federica Olivero 

MSc ETS Programme Coordinator 

  

http://www.bristol.ac.uk/internationalcentre/studentsupport/
http://www.bristol.ac.uk/internationalcentre/studentsupport/
http://www.bristol.ac.uk/student-counselling/
http://www.bristol.ac.uk/student-counselling/
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1.1 The programme team 

 
Programme Co-ordinator 

Dr Federica Olivero, fede.olivero@bristol.ac.uk, room 115, tel. 0117 3314389 

 

Tutors  

Dr Federica Olivero Room 1.15 fede.olivero@bristol.ac.uk 0117 331 4389 

Dr Paul Howard-Jones Room 1.14 Paul.Howard-Jones@bristol.ac.uk 0117 331 4496  

Prof. Rosamund Sutherland Room 2.02 ros.sutherland@bristol.ac.uk 0117 331 4494 

Dr. Sue Timmis Room 1.11 sue.timmis@bristol.ac.uk 0117 331 4336 

Dr Helen Manchester Room 2.20 Helen.manchester@bristol.ac.uk 0117 331 4401 

Jean Dourneen Room 3.10 Jean.dourneen@bristol.ac.uk 0117 331 4304 

 

Student Services Office 

Room 108, tel. 0117 331 4417 – Jen Williams, Liz Barker, Siobhan Pegler 

Email address: ed-masters-students@bristol.ac.uk  

  

mailto:fede.olivero@bristol.ac.uk
mailto:fede.olivero@bristol.ac.uk
mailto:Paul.Howard-Jones@bristol.ac.uk
mailto:ros.sutherland@bristol.ac.uk
mailto:sue.timmis@bristol.ac.uk
mailto:Helen.manchester@bristol.ac.uk
mailto:Jean.dourneen@bristol.ac.uk
mailto:ed-masters-students@bristol.ac.uk
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2 About the programme 

2.1 Aims of the programme  

The main aims of this programme are: 

 to enable students to make links between theory (drawn from psychology, cognitive science, 
communications, sociology, education) and the use of ICT in educational settings; 

 to enable students to implement a wide range of strategies for using new technologies in 
effective teaching and learning situations. 

In particular, the programme aims to:  

 broaden students’ knowledge and experience of a wide range of technologically mediated 
learning environments and of designing and developing such environments for teaching, 
learning and communications (including distance learning environments); 

 enable students to research and evaluate the use of ICT in educational and other contexts; 

 provide students with a range of strategies for managing the introduction of ICT into 
educational settings; 

 develop students’ interest in and knowledge and understanding of wider social and theoretical 
debates which impact on the use of ICT in education. 

The approach to teaching and learning will encourage participants to: 

 further develop their networking and professional co-operation skills; 

 use their growing knowledge and understanding in reflection on their professional practices; 

 share their own professional experiences with others and learn from others’ experiences; 

 practice spoken and written communication skills in a variety of genres, for different audiences 
and contexts, and become more aware of the demands of professional communication; 

 focus on key issues of personal professional interest; 

 consider their own career development, and the value of their M-level work as part of a portfolio 
of continuing professional development. 

2.2 Who is the programme for? 

The MSc in Education, Technology and Society is designed for individuals from diverse 
educational backgrounds and establishment, such as: 

• Teachers 

• Lecturers 

• ICT specialists in both school and 'non-school' sites (e.g. museums, learning centres) 

• Education advisors at local and national levels 

• School managers 

2.3 Thematic groups and Research Centres in the Graduate School of Education  

The work of the GSoE is structured around three inter-related Thematic Groups and a number of 
Research Centres, which provide enduring academic support for all students and staff. 

The Thematic Group to which the programme is associated is Learning Inquiry. In this Thematic 
Group, we examine the learning of children, adults, communities and organisations. We see all 
learning as arising out of meaningful, situated processes that in many cases are centred on bodies 
of disciplinary knowledge, such as in science and mathematics, or music and geography. Yet we 



MSc ETS Supplement to Student Handbook 2012-13 

 
6 

also problematise what it means to talk about learners and their learning, as well as teachers and 
teaching, in a more global, connected world. 

For instance, in Learning Inquiry we ask questions like: 

 How do individuals, organisations and communities learn, and what insights can we take from 
the evident differences we see? 

 What is the role of language in learning? 

 Can we develop innovative technologies to help the teaching of curriculum? 

 Can we design tools, teaching interventions and new forms of assessment that in turn enable 
learners to more easily acquire important and relevant knowledge and skills? 

 What might newer areas of inquiry, such as neuroscience, be able to tell us about how learners 
process information, and could these insights be used to inform teachers and policymakers? 

To answer these kinds of questions we draw upon a range of disciplines, perspectives and settings 
that include more informal contexts. Our aim always is to link what we can find out through our 
research to those communities who would benefit from this knowledge. We aim to transform our 
understandings of learning, and in doing so, transform lives. 

More information at 

http://www.bristol.ac.uk/education/research/thematic-groups/learninginquiry.html 

  

The research centre to which the programme is associated is the Centre for Learning, Knowing 
and Interactive Technologies (L-KIT). 

This centre aims to develop understanding about how the relationships between people, 
interactions and technologies contribute to learning across a range of settings (e.g. schools, 
universities, museums, home).  

The centre’s audience includes: policymakers, academic researchers, teachers (all sectors), 
education-focussed and campaigning organisations. 
We aim to impact on policy, practice and inform future research. A major focus is on intervention 
studies: - in partnership with teachers, learners, others to improve teaching and learning and 
impact on people’s lives. 

More information at http://www.bristol.ac.uk/education/people/group/centre/502 

L-KIT organizes seminars throughout the year. Details will be circulated in due course. 

  

http://www.bristol.ac.uk/education/research/thematic-groups/learninginquiry.html
http://www.bristol.ac.uk/education/people/group/centre/502
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3 Course Structure 
The programme is based upon a principle of credit accumulation so that students who have gained 
the 120 credit points from coursework which are needed for Post-graduate Diploma may proceed 
to the Master of Science degree (MSc) and carry out a dissertation (60 credits). 

A total of 180 credits are necessary for students to be awarded the MSc Degree. Alternatively 
students may opt to study for a Postgraduate Certificate (60 credits) or Postgraduate Diploma (120 
credits).  

All the taught units in the programme are offered at the same level (Level M) and so count towards 
the MSc, Post-graduate Diploma and Post-graduate Certificate. 

All taught units consist of 20 credit points. A unit of 20 credit points normally has the following 
components: 

 20 hours contact time (including teaching, tutorials and assignment supervision) 

 180 hours (minimum) of associated study time (reading, individual tutorials, assignment 
preparation)   

 the submission of an assignment (the nature of the assignment will differ from unit to unit but 
will usually involve a written assignment and/or the production of a piece of digital work).   

The dissertation, which should be 15,000 words, contributes the final 60 credit points to the MSc 
degree. This provides an opportunity for you to work on a one to one basis with a tutor/supervisor 
exploring a topic of professional relevance in some depth. You will normally focus on a topic 
related to your specialist area of interest and may conduct a small-scale piece of research as part 
of the dissertation. 

The programme can be taken full time (1 year) or part time (up to 5 years). 

Please refer to the main M-level Handbook 2013/14 for more information on the structure of 
Masters courses. 
3.1 Core and optional units 

The following 4 units form the core of the programme: 

 Teaching and Learning with ICT (20 credits)  - Autumn Term 

 Digital Design for Mind, Brain and Education (20 credits)  - Spring Term 

 ICT and Society: Contexts, Policies and Practices (20 credits)  - Autumn Term 

 Research Methods and ICT (20 credits)  - Spring Term 

 

The following optional units are strongly recommended in order for students to achieve a wide 
ranging understanding of the key issues surrounding ICT, society and education: 

 New Media Representation and Digital Literacies (20 credits) – Autumn Term 

 Learning, Community and Identity in Digital Spaces (20 credits) – Spring Term 

Students may replace 1 unit with a  

 Supervised Individual Study unit (20 credits) (subject to approval), working 
independently under the guidance of a tutor on a topic not covered by the available 
units. 

Students are also able to replace some of the optional units with others of their choice from a wide 
range of Masters-level units available at the Graduate School of Education (see 
http://www.bris.ac.uk/education/programmes/masters/) and Faculty of Social Sciences in order to 
further focus their studies on their key areas of interest. 

The choice of units should be negotiated with the student's personal tutor at the beginning of the 

http://www.bris.ac.uk/education/programmes/masters/
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year. 

Please note that students registered on the MSc in Education, Technology and Society programme 
must take at least 4 units (i.e. 80 credits) from within the programme. 

Timetables 

During Orientation Week, you will choose your taught units for 2013/14. This will be done online, 
via Online Unit Registration. 

Once you have registered for your units, you are expected to check your online personalised 
timetable on a regular basis. You can do this via MyBristol (the student portal) at: 
http://www.mybristol.bris.ac.uk/portal 

It is important that you check your timetable on a regular basis. During the year, it may become 
necessary to reschedule or cancel classes, or to move them to another room. Your personalised 
timetable will have details of any changes. 

Timetables for all Masters programmes can be found at: 
http://www.bris.ac.uk/education/students/newstudents/timetables.html Please refer to these for 
guidance only, at the beginning of the year. 

3.2 Workshops and Seminars 

These additional programmes of support include weekly workshops and seminars throughout the 
year. Timetables will be posted in Blackboard. 

ETS workshops 

These are practical workshops that explore a range of technologies. They are on Tuesdays 11.30-
13.00. The programme will be published in Blackboard. 

Learning skills workshops 

These are workshops that help students develop their abilities to think critically about ideas and to 
express their arguments as convincingly and as coherently as possible. These are available to all 
Postgraduate students and are held on Friday mornings. 

L-Kit and GSoE seminars 

These are seminars organised by the centre for Learning, Knowing and Interactive Technologies in 
the Graduate School of Education and include internal and external speakers. Seminars are 
advertised on our website. 

3.3 Assignment submission deadlines 

Autumn Term 

 Teaching and Learning with ICT – 19 December 2013 

 ICT and Society: Contexts, Policies and Practices – 20 January 2014 

 New Media Representation and Digital Literacies – 20 January 2014 

Spring Term 

 Digital Design for Mind, Brain and Education – 5 May 2014 

 Learning, Community and Identity in Digital Spaces – 5 May 2014 

 Research Methods and ICT – 5 May 2014 

3.4 Outlines of the Taught Units 

The following is a brief overview of all MSc ETS units. The readings included in the description of 
each unit will be complemented with other bibliography posted in Blackboard. The tutors will point 
you to the most relevant readings in the sessions. 

http://www.mybristol.bris.ac.uk/portal
http://www.bris.ac.uk/education/students/newstudents/timetables.html
http://www.bristol.ac.uk/education/people/group/centre/502
http://www.bristol.ac.uk/education/events/
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3.4.1 Teaching and Learning with ICT – EDUCM5801 (core unit) 

Unit tutors: Prof. Rosamund Sutherland and Dr Federica Olivero 

Credits: 20 

Aims of the unit 

This unit will provide an introduction to key theories and methodologies relevant to teaching and 
learning with ICT. The emphasis will be on linking theory and practice through practical 
engagement with and critical reflection on a range of learning contexts which incorporate the use of 
ICT. Emphasis will be on the development and evaluation of the whole learning environment to 
include a focus on the teacher, a range of technological tools (both new and old) and a focus on 
learning. Case studies of innovative teaching and learning initiatives will provide a focus for critical 
evaluation.   

The aims of this unit are:  

 to introduce participants to key theories in the fields of psychology, cognitive science and 
education of relevance to the use of ICT in educational settings 

 to provide participants with experience of a wide range of technologically mediated learning 
contexts and of designing and evaluating such contexts for teaching, learning and 
communications 

 to enable participants to research the use of ICT in educational and other contexts 

 to relate practical uses of ICT in educational settings to appropriate theories of teaching and 
learning. 

Learning outcomes 

On completion of this unit, students will be able to: 

 conduct a review of relevant research literature, taking a critical approach to analysing different 
ICT tools and show an understanding of the underlying learning processes; 

 design and evaluate learning environments which harness the potential of ICT for teaching and 
learning; 

 conduct a small scale research project using appropriate research methodology and 
technologies into the use of ICT in either formal or informal learning settings; 

 make links between theory and the use of ICT in learning settings. 

Methods of teaching 

The course will be taught face-to-face, but will be supported by a virtual online learning 
environment (Blackboard) and a blog. Students will be encouraged to work in groups to support 
collaborative learning, discussion of articles and feedback on assignment ideas. 

Assignment task 

The overall aim of this assignment is for you to: 

a) engage with a learning situation which incorporates the use of ICT 

b) engage with literature of relevance to your chosen learning situation 

c) develop a framework that relates to a) and b) and which you use to analyse the learning 
situation 

d) produce a paper or a digital document (video paper or pdf) that enables you to use theoretical 
ideas to critically engage with video excerpts of the learning situation. 

In order for you to do this you have to first choose your learning situation. This could be: you 
yourself learning something or a whole class of students or a small group of students. It could be a 
face-to-face situation or an at-a-distance situation. The situation could be a more formal education 
situation or a more informal out-of-school situation (e.g. home, museum). You should choose 
something which is both relevant and of interest to you. Whatever you choose it will be important 
for you to specify the ‘learning intentions’, or to say explicitly if these can be emergent. Although 
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this is a mini research project it is only one assignment so you must choose something very 
contained, for example one lesson in a primary school or one or two sessions of a small group of 
people learning something or a small group of students using a blog.  

Finding the relevant literature which helps to give you a framework will also be important. This 
could be literature which has been part of each session and also new literature which you find for 
yourself following up references from the papers we gave you. 

In terms of finding a framework, you could focus on (for example) informal learning, or the role of 
the teacher, or the affordances of the technology or the instrumentation process. We suggest you 
do focus on literature/concepts that we are working with in the course sessions.  

The assignment could be presented as a: 

 4000 words paper 

 videopaper (to include one 10-15 minutes long clip and 3500 words in the text) 

 pdf document including a number of short videoclips and text (3500 words). 

Instructions about how to create a videopaper and a pdf document including videoclips are in 
Blackboard in the Assignment folder. 

Key readings 

Crook C (2008) Theories of formal and informal learning in the world of web 2.0, in Theorising the 
benefits of new technology for youth: Controversies of learning and development, 1st report of the 
ESRC Seminar Series, The educational and social impact of new technologies on young people in 
Britain, 
(http://www.education.ox.ac.uk/esrcseries/uploaded/08_0314%20ESRC%20report_final_HR.pdf) 

Eagle, S (2012) Learning in the early years: Social interactions around picturebooks, puzzles and 
digital technologies, Computers & education 59(1), 38 -49. 

Gaver, W. (1991). Technology affordances. In Proceedings of the SIGCHI conference on Human 
factors in computing systems: Reaching through technology (pp. 79-84). 

Hennessy, Sara, Deaney, Rosemary, Ruthven, Kenneth, & Winterbottom, Mark. (2007). 
Pedagogical strategies for using the interactive whiteboard to foster learner participation in school 
science. Learning, Media and Technology, 32(3), 283-301. doi: 10.1080/17439880701511131 

Lazarou, D. (2011). Using Cultural-Historical Activity Theory to design and evaluate an educational 
game in science education. Journal of Computer Assisted Learning, 27(5), 424-439. doi: 
10.1111/j.1365-2729.2011.00410.x 

Mercer, Neil, Hennessy, Sara, & Warwick, Paul. (2010). Using interactive whiteboards to 
orchestrate classroom dialogue. Technology, Pedagogy and Education, 19(2), 195-209. doi: 
10.1080/1475939X.2010.491230 

Olivero F, Sutherland R, John P (2008) Learning and Technology,  Chapter 3 from Improving 
Classroom Learning with ICT, Routledge 

Pea R (1993) Practices of distributed intelligence and designs for education, in Salomon  (ed) 
Distributed Cognitions, Psychological  and Educational considerations, CUP, Cambridge 

Sutherland, R, John P & Robertson S (2008) Improving Classroom Learning with ICT, Routledge  

Timmis, Sue, Joubert, Marie, Manuel, Anne, & Barnes, Sally. (2010). Transmission, transformation 
and ritual: an investigation of students’ and researchers’ digitally mediated communications and 
collaborative work. Learning, Media and Technology, 35(3), 307-322. doi: 
10.1080/17439884.2010.509354 

Further reading 

Bransford, J., Brown, A. & Cocking, R. (1999) How People Learn, Brain, Mind, Experience, and 
School, National Academy press: Washington. 

Bruner, J. (1996) The Culture of Education, Cambridge:  Harvard University Press 

Crook, C. (1994) Computers and the collaborative experience of learning.  London:  Routledge. 
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Davies, B., Sumara, D. & Luce-Kapler, R. (2000) Engaging Minds: Learning and Teaching in a 
Complex World. New Jersey: Lawrence Erlbaum 

Facer K, Furlong J, Furlong R, Sutherland R  (2003) ScreenPlay: Children and computing in the 
home, London: Routledge 

Hutchby ,I. & Moran-Ellis, J. (eds) (2001) Children, Technology and Culture, The Impacts of 
Technology in Children’s Everyday Lives, Routledge/Falmer, London  

Mercer, N. (2000) Words and Minds: How we use language to think together. London: Routledge 

Papert, S. (1994) The Children’s Machine: Rethinking School in the Age of the Computer, 
Guildford: Harverster Wheatsheaf 

Resnick, M. (2006) Turtles, Termites and Traffic Jams.  Massachusetts: MIT Press.  

Rogoff, B. Goodman Turkanis, C. & Bartlett, L.  (2001) Learning together. Children and Adults in a 
School Community. Oxford: Oxford University Press 

Salomon, G. (1993) Distributed cognitions:  Psychological and educational considerations,  
Cambridge:  CUP 

Somekh, B. & Davis, N. (Eds.) (1997), Using information technology effectively in teaching and 
learning,  London:  Routledge. 

Varela F, Thompson E & Rosch E (1991) The Embodied Mind: Cognitive Science and Human 
Experience, MIT Press, London, England 

Warschauer, M. (1999)  Electronic Literacies: Language, Culture and Power in Online Education.  
New Jersey: Lawrence Erlbaum 

Wells, G. & Claxton, C. (eds) (2002) Learning for Life in the 21st Century, Blackwell, UK 

 

3.4.2 Digital Design for Mind, Brain and Education – EDUCM5811 (core unit) 

Unit Tutor: Dr Paul Howard-Jones 

Credits: 20 

Aims of the Unit 
This unit will introduce students to the design of technology for learning. Through critical analysis of 
existing products and case studies that provide insights into design processes, the unit offers 
engagement with the many interacting factors that contribute to effective and innovative 
applications of technology within educational contexts. It will bring together concepts spanning 
education and the sciences of mind and brain to help students acquire fresh insights into learning 
with educational technology. As well as concepts from psychology and neuroscience, it will 
introduce the principles of effective user-based design and issues of Human Computer Interaction 
(HCI), and  draw upon insights from non-educational contexts such as gaming. 

The unit will: introduce students to the processes of designing effective computer-based learning 
environments such as virtual learning environments and web-based resources; provide students 
with an understanding of pedagogical issues influencing the successful design, development and 
implementation of technology intended to support learning; provide students with the knowledge 
and skills required to design, develop and evaluate  computer-based learning environments. 
The unit aims: 

 To develop an awareness of how current models of learning can support the design of 
technology aimed at supporting learning. 

 To develop a critical awareness of the many, complex and interacting factors influencing 
effective design of technology aimed at supporting learning. 

Learning Outcomes 

By the end of the unit students will be able to demonstrate that they can: 

 Follow a user-based process in the design and development of a learning resource for 
implementation on a computer platform. 
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 Integrate user feedback, concepts from educational research and knowledge regarding human-
computer-interaction to make reflective and cogent design decisions regarding educational 
technology. 

 Reflect critically upon processes and outcomes arising from attempts to design and implement 
educational technology, demonstrating a critical awareness of the relationship between design 
and learning in context. 

Methods of teaching 

The course will be taught face-to-face, but will be supported by a virtual online learning 
environment (e.g. to communicate with fellow students, with the lecturing staff, to obtain 
administrative details about the course, to access course materials and submit coursework). 

Students will work in groups to support collaborative learning, applying feedback on their design 
idea and their plans for a suitable design process by which to develop it. The principle teaching 
and learning methods will include the following: 

 Lectures: to present the main concepts of the syllabus. 

 Workshops: to reinforce ideas and encourage understanding through individual and group 
work, and through interaction with examples of educational technology design 

 Case studies: to ground the work within the professional context and provide real life examples  

 Engagement with online resources: to reiterate face-to-face activities, to supplement and 
support, to provide revision or associated materials and resources, and to offer extension 
activities and links to further sector-specific information.  

Assignment task 

The assignment will arise from a reflective account (4000 words or equivalent) of your attempt to 
develop a user-based design process for the design and development of your own idea for a 
technology-based learning resource. This account should detail how the design process integrates 
user feedback, concepts from educational research and knowledge regarding human-computer-
interaction, with details about how the various design decisions will be made along the way. Your 
account should demonstrate a critical awareness of the relationship between design and learning 
in the chosen context, and provided a balanced appraisal of the final process in these terms.   

Key reading 

Boyle, T. (1997) Strategic Approaches to educational multimedia Design, in “Design for Multimedia 
Learning”, Hemel Hempstead: Prentice Hall. 

Druin, A. (2002). The Role of Children in the Design of New Technology, Behaviour and 
Information Technology, 21(1) 1-25.  

Guha, M., Druin, A., Fails, J. (May 2008) Designing with and for children with special needs: An 
inclusionary model To appear in Interaction Design and Children, June 2008. 

Facer, K. and Williamson, B. (2004) Designing technologies to support creativity and collaboration, 
Bristol: NESTA Futurelab.  

Facer, K. and Williamson, B. (2004) Designing educational technologies with users, Bristol: NESTA 
Futurelab. 

Howard-Jones, P.A. (2009) Neuroscience, Learning and Technology (14-19), report for 14-19 
Deep Learning Project, BECTA. 

Preece, J., Rogers, Y., Sharp, H. (2002) Chapter 8: Design, Prototyping and Construction in 
“Interaction Design: Beyond Human Computer Interaction”, NY: John Wiley and Sons, Inc. 

Sorden (2005) A Cognitive Approach to Instructional Design for Multimedia Learning, Informing 
Science 8, 263-279. 

Further reading 

Aldrich, C. (2005). Learning by Doing: A Comprehensive Guide to Simulation, Computer Games, 
and Pedagogy in e-Learning and Other Educational Experiences, San Francisco, CA: Pfeiffer 
Wiley 

ftp://ftp.cs.umd.edu/pub/hcil/Reports-Abstracts-Bibliography/99-23html/99-23.html
http://inform.nu/Articles/Vol8/v8p263-279Sorden34.pdf
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Gee, J.P. (2003) What video games have to teach us about learning and literacy, London: 
Palgrave Macmillan.  

Jonassen, D.H. & Land, S.M (eds) (2000) Theoretical Foundations of Learning Environments. 
Lawrence Erlbaum, Mahwah, New Jersey 

Laurillard, D. (2002), Rethinking University Teaching: A Framework for the Effective Use of 
Educational Technology, 2nd edition, London: Routledge Falmer 

McConnell, D. (2000), Implementing Computer Supported Cooperative Learning, 2nd Ed., Kogan 
Page, London 

Murphy,D, Walker, R & Webb, G. (eds) (2001) Online Learning and Teaching with technology: 
Case studies, experience, practice.  Kogan Page, London 

Norman, D.A. (2002). The Design of Everyday Things. Basic Books - Perseus 

Norman, D.A. (1993). Things That Make Us Smart. Addison-Wesley 

Nielsen, Jakob (2000). Designing Web Usability: The Practice of Simplicity, New Riders, 
Indianapolis 

Noyes, J.M. & Cook, M.J. (1999). Interface technology: The leading edge. Baldock, Herts: 
Research Studies Press Ltd. 

Reigeluth, C.M.(ed) (1999) Instructional-Design Models.  A New Paradigm of Instructional Theory- 
Volume II Lawrence Erlbaum, Mahwah, New Jersey 

Salmon, G (2000). E-moderating: The Key to Teaching and Learning Online, London, Kogan Page. 

Juul, J. (2003) The Game, the Player, the World: Looking for a Heart of Gameness. Keynote at the 
Level Up conference, Utrecht, November 2003. On-line at 
http://www.jesperjuul.net/text/gameplayerworld/ 

Shneiderman, B. and Wald, C. (2005) Designing the user interface: strategies for effective human-
computer interaction, 4th Edition, Reading, MA: Addison-Wesley. 

Steeples, C. Jones, C.(eds) (2002) ‘Networked Learning: perspectives and issues.’  Springer-
Verlag, London 

Stephenson, J (ed) (2002) Teaching & Learning Online.  Pedagogies for New Technologies, 
London, Kogan Page  

Tam, M (2000) Constructivism, Instructional Design, and Technology: Implications for 
Transforming Distance Learning.  Educational Technology & Society 3(2). 
http://ifets.ieee.org/periodical/vol_2_2000/tam.html 

 

3.4.3 ICT and Society: Contexts, Policies and Practices - EDUCM5803 (core unit) 

Unit tutor: Dr. Helen Manchester 

Credits: 20 

Aims of the unit 

This unit will provide a critical introduction to debates about the relationship between ICT and 
Society examining sociotechnical change. It assumes that we cannot understand ICT without 
reference to the concept of ‘society’, a term that requires careful theoretical reflection. The unit 
therefore explores economic, social and cultural theories about ICT, and encourages students to 
analyse debates about ICT from a variety of perspectives and disciplines. The unit explores these 
in a variety of contexts, policies and practices. This allows for case studies at a variety of scales, 
involves the discussion and analysis of policy documents, and the study of the practices 
surrounding the use and management of ICT in specific sites. The underlying assumption is that 
the meaning of all of the terms in the unit title cannot be taken for granted and that they should be 
subject to critical inquiry using a wide-ranging literature. 

The aims for this unit are: 

http://www.jesperjuul.net/text/gameplayerworld/
http://www.jesperjuul.net/text/gameplayerworld/
http://ifets.ieee.org/periodical/vol_2_2000/tam.html
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 To introduce the main economic, social and cultural theories relating to ICT; 

 To provide students with an understanding of sociotechnical change and the economic and 
social contexts in which ICT is used in society; 

 To provide students with conceptual and methodological tools to understand policies 
surrounding ICT and their use in education and other settings; 

 To enable students to analyse specific uses of ICT practices in education and other settings in 
the light of the perspectives introduced in the unit. 

Learning Outcomes 

On completion of this course unit students will be able to: 

 Explain critically and utilise a range of economic, social and cultural theories related to ICT and 
society and sociotechnical change in relation to educational and other settings 

 Choose appropriate theories and put these theories to work in analyzing specific uses of ICT in 
educational and other settings 

 Write coherent and critical reflective learning accounts 
 

Methods of Teaching 

A variety of teaching and learning methods will be adopted which will include face to face individual 
and group work, student presentations and individual and group work online. 

Assignment task 

A 2000 word academic essay theoretically examining an ‘educational technology’, a technology 
practice or an educational policy document. Students will be expected to critically apply theories 
and concepts learnt on the course. 

A 2000 word reflective critique demonstrating critical engagement with the theories, concepts and 
methods introduced on the course and their application in a range of settings. Students will be 
given guidelines on keeping a journal throughout the course and it will be made clear that students 
must go beyond description to critically reflect on their own learning processes throughout the 
course unit. 

Readings 

Session 1, 2 & 3 - Core Reading 

Livingstone, S. (2012) Critical reflections on the benefits of ICT in education, Oxford Review of 
Education, 38:1, 9-24, DOI: 10.1080/03054985.2011.577938 

MacKenzie, Donald and Wajcman, Judy, eds. (1999) The social shaping of technology. 2nd ed., 
Open University Press: Buckingham. Introduction available at: http://eprints.lse.ac.uk/28638/ 

Selwyn, N. (2013) Education in a digital world: global perspectives on technology and education.  
London: Routledge 

Selwyn, N.  (2011) Education and technology: key issues and debates.  London: Continuum 

Selwyn, N.  and  Facer, K. [eds.] (2013)The politics of education and technology: conflicts, 
controversies and connections. New York, Palgrave Macmillan. 

Sessions 1, 2 & 3 - Additional reading 

Bell, D. (2006) Science, Technology and Culture, Ch 3: Thinking about technology and culture, 
Basingstoke: Open University Press.  

Bigum, C. Knobel, M. Lankshear, C and Rowan, L. (2003) Literacy, technology and the economics 
of attention, Educational Studies in Language and Literature,  3 pp. 95-122.  

Bulfin, S., Henderson, M. & Johnson, N. (2013). Examining the use of theory within educational 
technology and media research. Learning, Media and Technology.   

Castells, M. (2000) Materials for an exploratory theory of the network society, Journal of Sociology, 
51 (1), pp. 5-24.  DOI:10.1080/17439884.2013.790315 

Dale, R., Robertson, S. and Shortis, T. (2004), You can’t not go with the technological flow, can 

http://www.bloomsbury.com/uk/education-and-technology-9781441150363/
http://www.tandfonline.com/doi/abs/10.1080/17439884.2013.790315#.Ubv9qo0gfng
http://www.tandfonline.com/doi/abs/10.1080/17439884.2013.790315#.Ubv9qo0gfng
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you? Constructing ‘ICT’ and ‘Teaching’ and ‘Learning’, Journal of Computer Assisted Learning, 
Vol. 20, pp. 456-470. 

de Castell, S. and Jenson, J. (2004) Paying attention to attention: new economies for learning, 
Educational Theory, 54 (4), pp. 381-97 

Hutchby, I. (2001) Technologies, Texts and Affordances, Sociology, 35 (2), pp. 441-56.  

Loveless, A. and Williamson, B. (2013) Learning Identities in a digital age. London: Routledge 

Selwyn, N. (2012) 'Making sense of young people, education and digital technology: the role of 
sociological theory' Oxford Review of Education 38, 1 

Thurlow, C. (2006) From statistical panic to moral panic: the metadiscursive construction and 
popular exaggeration of new media.  Journal of Computer-mediated Communication, 
http://jcmc.indiana.edu/vol11/issue3/thurlow.html?ref=s0d.org 

Wacjman, J. (2002) Addressing technological change: the challenge of social theory, Current 
Sociology, 50, pp. 347-63.  

Session 4 - Core reading 

Van Dijk, J. and Hacker, K. (2003), The Digital Divide as a Complex and Dynamic Phenomenon, 
The Information Society, Vol. 19, pp. 315-326. 

Warshauer, M. and Matuchiniak, T (2010) New technologies and digital worlds: analysing evidence 
of equity in access, use and outcomes.  Review of research in education, 34: 179 
http://gse.uci.edu/person/warschauer_m/docs/equity.pdf 

Session 4 - Additional reading 

Eynon. R. (2009) Mapping the digital divide in Britain: implications for learning and education, 
Learning, Media and Technology, 34:4, 277-290, DOI:10.1080/17439880903345874 

Lankshear, C & Knobel, M. (2008)[eds.] Digital Literacies-Concepts, Policies and Practices. New 
York: Peter Lang Publishers 

UNESCO (2011) Digital literacy in education. Policy Briefing. 

Yelland, N. and Neal, G. (2013) Aligning digital and social inclusion: A study 

of disadvantaged students and computer access. Education Information Technology, 18:133–149 

See also: http://www.guardian.co.uk/news/datablog/2010/jul/12/digital-divide-martha-lane-fox 

Session 5 - Core reading 

Burnett, C., Merchant, G., Pahl, K. & Rowsell. J. (2012): The(im)materiality of literacy: the 
significance of subjectivity to new literacies research, Discourse: Studies in the Cultural Politics of 
Education, DOI:10.1080/01596306.2012.739469 

Coole, D. & Frost, S. (2010) New Materialisms: Ontology, Agency and Politics. Chapter 1. Durham 
NC: Duke University Press. 

Jenkins, H., with Clinton, K., Purushotma, R., Robison, A. and Weigel, M. (2009) Confronting the 
challenge of participatory culture: media education for the 21st Century. 

MIT Press: MacArthur Foundation reports on digital media. 

Knobel, M. & Lankshear, C. (2010) (eds.) DIY Media: Creating, sharing and learning.  New York: 
Peter Lang  

Sefton-Green, J. (2013) Mapping digital makers: a review exploring everyday creativity, learning 
lives and the digital.  London: Nominet Trust available 
http://www.nominettrust.org.uk/sites/default/files/NT%20SoA%206%20-
%20Mapping%20digital%20makers.pdf 

Turkle, S. (2007) Evocative Objects: things we think with.  Massachusetts: MIT Press 

Session 6/7/8 - Core Reading 

http://gse.uci.edu/person/warschauer_m/docs/equity.pdf
http://www.guardian.co.uk/news/datablog/2010/jul/12/digital-divide-martha-lane-fox
http://www.nominettrust.org.uk/sites/default/files/NT%20SoA%206%20-%20Mapping%20digital%20makers.pdf
http://www.nominettrust.org.uk/sites/default/files/NT%20SoA%206%20-%20Mapping%20digital%20makers.pdf
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Elias, N. and Lemish, D. (2009), Spinning the Web of Identity: the role of the internet in the lives of 
immigrant adolescents, New Media Society, Vol. 11, pp. 533-551. 

Hafkin, N. (2002), Gender Issues in ICT Policy in Developing Countries: An Overview, United 
Nations: http://www.un.org/womenwatch/daw/egm/ict2002/reports/Paper-NHafkin.PDF 

McPake, J., Plowman, L. and Stephen, C. (2013), Pre-school children creating and communicating 
with digital technologies in the home. British Journal of Educational Technology, 44: 421–431. 
doi: 10.1111/j.1467-8535.2012.01323.x 

Merchant, G. (2012), Mobile practices in everyday life: Popular digital technologies and schooling 
revisited. British Journal of Educational Technology, 43: 770–782. doi: 10.1111/j.1467-
8535.2012.01352.x 

Papacharissi, Z. (2009), The Virtual Geographies of Social Networks: A Comparative Analysis of 
Facebook, LinkedIn and A Small World, New Media and Society, Vol. 11, pp. 199-220. 

Selwyn, N. (2007), The use of computer technology in university teaching and learning: a critical 
perspective, Journal of Computer Assisted Learning, Vol. 23, pp. 83094. 

Somekh, B. (2004), Taking the Sociological Imagination to School: An Analysis of the (lack of) 
impact of information and communication technologies on education systems, Technology, 
Pedagogy and Education, Vol. 13, No. 2, pp. 163-179. 

In addition if you are interested in young people and educational technology you might want to look 
at some of the articles in this special issue: 

Special Issue: Digital technologies in the lives of young people. Oxford Review of Education 
Volume 38, Issue 1, 2012 

Session 9 - Core reading 

Facer, K. (2011) Learning Futures: Education, technology and social change.  London: Routledge 

Session 9 - Additional reading 

Delfanti, A. (2011) Tweaking genes in your garage: biohacking between activism and 
entrepreneurship in W. Sützl, T. Hug (Eds.): Activist Media and Biopolitics. Critical 
MediaInterventions in the Age of Biopower, Innsbruck University Press. Free download 
http://www.uibk.ac.at/iup/buch_pdfs/activist-media-and-biopolitics.pdf 

Some suggested journals of interest include: 

British Journal of Educational Technology 

Learning, media and technology 

Technology, Pedagogy and Education 

Journal of Computer Assisted learning 

 

However please do make sure you use databases in searching for appropriate texts to ensure that 
you are reading relevant and up to date articles. 

 

3.4.4 Research Methods and ICT- EDUCM5805 

Unit tutor: Dr Federica Olivero 

Credits: 20 

Aims of the unit 

Digital technologies have become an integral element of research – both as an object of research 
and as a tool used by the researcher. In this unit students engage critically with the methodological 
and theoretical questions raised by researching on and also with digital technologies in education. 
Students are introduced to the various components of the research process (e.g. identifying a 
research area, focusing upon a question/hypothesis, developing a sound and ethical methodology, 

http://www.un.org/womenwatch/daw/egm/ict2002/reports/Paper-NHafkin.PDF
http://www.tandfonline.com/loi/core20?open=38#vol_38
http://www.tandfonline.com/toc/core20/38/1
http://www.uibk.ac.at/iup/buch_pdfs/activist-media-and-biopolitics.pdf
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selecting appropriate methods of data collection and analysis, and drawing evidence-based 
conclusions) as well undertaking small-scale research themselves. Within this unit, an overview of 
the philosophies underpinning the dominant methods of data collection and analysis, and the 
differing views of social reality they give rise to, will be studied in relation to new technologies and 
the social world in general.  

The aims for this unit are: 

 to introduce the main philosophical and methodological positions used within social science 
research with special reference to research on ICT; 

 to provide students with the tools to assess and make judgements about the strengths and 
limitations of research on ICT, the appropriateness of the techniques employed and how these 
relate to research coherence, quality, rigour and value; 

 to facilitate students’ understanding of the research process, including the use of ICT within the 
research process; 

 to interrogate the ethical issues involved in conducting research on and with ICT; 

 to enable students to conduct research small-scale research in educational contexts. 

Learning outcomes 

At the end of this unit, students will be able to: 

 demonstrate understanding about the design and rationale for research on the use of ICT in 
educational settings; 

 demonstrate an ability to follow an appropriate research process when investigating the use of 
ICT in educational settings; 

 demonstrate an understanding of key concepts associated with the research process, such as 
reliability/specificity and validity; 

 demonstrate an understanding of relevant ethical issues in the design, execution and 
interpretation of research on ICT; 

 demonstrate an awareness and understanding of how new technologies can be appropriately 
applied in the research process. 

Methods of teaching 

The unit integrates face to face lectures with group work and activities aimed to try out and reflect 
on the different research methods. Social media will also be used to support learning. 

Assignment task 

Option 1 

Develop a methodology to investigate a particular research question or hypothesis, which will be 
the basis of your dissertation. 

Describe the methodological approach and the methods of data collection you will use and justify 
these in terms of your research questions and in terms of reliability/specificity, ethics and validity. 
Illustrate what kind of data your project will produce and how you will analyse it. 

Elements to include in your proposal are: 

 Aims and Research questions/hypotheses 

 Brief rationale for the chosen research question and background to the study 

 Participants/sample how selected 

 Methods of data collection (Why are these the most appropriate? What instruments?) 

 Methods of data analysis - Describe how you plan to analyse the data you will gather 

 Discussion of validity, reliability/specificity and ethics 
Option 2 

Compare and contrast the pros and cons of how different methodologies have been used to 
approach a particular research area, comparing and contrasting the advantages and 
disadvantages offered by these different approaches. 

Key reading  



MSc ETS Supplement to Student Handbook 2012-13 

 
18 

Agee, J. (2009). Developing qualitative research questions: a reflective process. International 
Journal of Qualitative Studies in Education, 22(4), 431 - 447. 

Coleman, M., & Briggs, A. R. J. (2002). What do we mean by educational research. In Research 
methods in educational leadership and management (pp. 3-27). London: Sage. 

Punch, K. (2009). Collecting Qualitative Data. In Introduction to Research Methods in Education. 

Gibbs, A. (1997). Focus groups. Social Research Update. 

Mason, J. (2002). Qualitative interviewing: asking, listening and interpreting. In T. May (ed) 
Qualitative research in action. London, Sage: 225-241. 

Plowman, L., & Stephen, C. (2007). Guided interaction in pre-school settings. Journal of Computer 
Assisted Learning, 23(1), 14-21. 

Foster, P. (1996) Observational research, in Data Collection and Analysis, Sapsford, R and Jupp, 
V. (eds.) , London: Sage, p 57-93. 

Barron, B. (2007). Video as a tool to advance understanding of learning and development in peer, 
family and other informal learning contexts. In R. Goldman, R. D. Pea, B. Barron & S. J. Derry 
(Eds.), Video research in the learning sciences (pp. 159-187). New Jersey: Lawrence Erlbaum 
Associates. 

Williams, M. (2003). Making sense of social science research. London: Sage. Chapter 6. 
Questionnaire Design 

Mann, C. and Stewart, F. (Eds.) (2000) Introducing Online Methods, in Internet Communication 
and Qualitative Research, London:Sage. Pages 65-98 

Hookway, N. (2008). 'Entering the blogsphere': some strategies for using blogs in social research. 
Qualitative Research, 8(1), 91-113 

Wiles, R., Charles, V., Crow, G., Heath, S. (2004). Researching Researchers: Lessons for 
Research Ethics, Paper presented to the BSA Medical Sociology Conference, York. 

Sutherland, R., Robertson, S., & John, P. (2009). Improving classroom learning with ICT. 
Abingdon: Routledge. Methodological Appendix 

Howard-Jones, P.A. and Demetriou, S. (2009) Uncertainty and engagement with learning games, 
Instructional Science. 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in 
Psychology, 3(2), 77 – 101. 

Olivero, F., & Lazarus, E. (2009). Using videopapers to communicate and represent practice in 
postgraduate education programmes. In R. Krumsvik (Ed.), Learning in the Network Society and 
the Digitized School (pp. 153 - 172): Nova Science Publishers, Inc. 

Kerawalla, L., & Crook, C. (2002). Children’s Computer Use at Home and at School: context and 
continuity. British Educational Research Journal, 28(6), 751-770 

Further reading 

Bell, J. (1999) Doing Your Research Project, Buckingham: Open University Press. 

Bogdan, R & Biklen, S (2002) Qualitative Research for Education, Boston: Allyn& Bacon (4th Edn.) 

Brown, A., & Dowling, P. (1998). Doing Research/ Reading Research. A mode of Interrogation for 
Education. London: The Falmer Press. 

Clough, P. & Nutbrown, C. (2002) A Student’s Guide to Methodology, London: Sage. 

Denscombe, M. (2003). The good research guide: for small-scale social research projects. 
Maidenhead: Open University Press. 

Greene, S. and Hogan, D. (2005) Researching Children's Experience: Approaches and Methods, 
London: Sage 

Hewson, C., Yule, P., Laurent, D. and Vogel, V. (2002) Internet Research Methods, London: Sage 
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Jones, S. (Ed.) (1998) Doing internet research: critical issues and methods. London: Sage. 

Mackay, H., Maples, W., Reynolds, P. (2001) Investigating the Information Society, Routledge and 
OU: London. 

Mann, C. and Stewart, F. (2000) Internet communication and qualitative research: a handbook for 
researching online. London: Sage. 

May, T. (2002). Qualitative research in action. London: Sage. 

Punch, K.F. (1998) Introduction to social research: quantitative and qualitative approaches.  
London: Sage. 

Punch, K. (2002) Developing Effective Research Proposals, London: Sage. 

Somekh, B (Ed) and Lewin, C. (2004) Research Methods in the Social Sciences, London: Sage. 

Walliman, N. (2001) Your Research Project: a step-by-step guide for the first-time researcher, 
London: Sage. 

 

3.4.5 New Media Representation and Digital Literacies - EDUCM5810 (optional unit) 

Unit Tutor: Jean Dourneen 

Credits: 20 

Aims of the unit 

‘The Information Age’ has heralded a proliferation of new forms of digital communication and new 
textual genres. As these texts tend to be multimodal, multilinear and interactive they pose 
significant challenges for analysis and raise many questions about what it means to be literate in 
the 21st Century. This unit encourages and argues for an eclectic approach to the analysis of such 
texts drawing on semiotics, discourse analysis, literary theory and film studies as well as studies of 
new media representation and digital literacies. 

The aims for this unit are: 

 to introduce students to key theories and literature from a variety of disciplinary fields that 
enable them to develop a critical understanding of the role of ICT within communication and 
representation in educational settings and within literacy practices; 

 to introduce students to a wide range of new media texts; 

 to introduce students to a range of different approaches in the analysis of new media texts and 
digital literacies. 

Learning Outcomes 

On completion of this unit, students will be able to: 

 Critically engage with academic literature concerning representation and communication in an 
age of multi-media and multimodality 

 Critically engage with literature relating to new literacies, cultural studies and identity research 
relating these to pedagogical practice 

 Critically interrogate and report on a range of media forms and multi-media texts 

 Adopt a principled approach to the design and use of multi-media texts within pedagogical 
practice 

Methods of teaching 

A combination of approaches will be used including interactive lectures, individual and group tasks, 
the use of video as stimulus for discussion, online discussion and student presentations.  

Methods of assessment 

Formative tasks will be set to be completed between sessions, to follow up learning activities. 
These will be assessed by the tutor and/or peers. Discussion board in Blackboard will be used to 
share work in progress. Tasks will include analysis of texts using a range of theoretical 
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frameworks. Students will often be able to choose their own texts. The assignment provides the 
summative assessment. 

Assignment task 

A 4000 word essay which analyses interactive digital text(s) in relation to appropriate ideas and 
methodologies of communication, literacy and representation. 

The overall objectives for the assignment are to: 

 Engage with key concepts related to communication, literacy and representation (as identified 
in the unit) 

 Engage with relevant literature related to new media representation and digital litercies 
appropriate to a chosen focus 

 Apply concepts and theories in an analysis and discussion of interactive digital texts. 

Key Readings  

Bolter, J. (2001).  2nd ed.  Writing space: computers, hypertext, and the remediation of print, 
Mahwah: Lawrence Erlbaum Associates 

Bolter, J. and Grusin, R. (2000). Remediation: Understanding new media.  MIT Press: Cambridge. 

Kalantzis, M. and Cope, B. (2012) Literacies. New York: Cambs Universtiy Press 

Kress, G. and van Leeuwen, T. (2006) Reading images : the grammar of visual design (2nd 
edition), London: Routledge 

Kress, G. (2003) Literacy in the new media age,  London: Routledge 

Kress, G. (2010) Multimodality: A social semiotic approach to contemporary communication. Oxon: 
Routledge 

Lister, M. et al (2008) New Media: a critical introduction (second edition) London: Routledge 

Miller, V. (2011) Understanding Digital Culture. London: Sage 

Moores, S. (1993). Interpreting audiences: The ethnography of media consumpton. London: Sage 

Rose, G. (2001) Visual Methodologies, London: Sage 

Snyder, I. (ed.) (2002) Silicon literacies: communication, innovation and education in the electronic 
age, London: Routledge 

Sturken, M. and Cartwright, L (2001) Practices of Looking: an introduction to visual culture, Oxford: 
Oxford University press 

Further Readings  

Barthes (1972) Mythologies. London: Jonathan Cape 

Blommaert, J. (2005) Discourse: A Critical Introduction. Cambridge: Cambridge University Press. 

Cope, B and Kalantzis, M. (Eds.) (2000) Multiliteracies, London: MacMillan. Especially - chapters 
1, 7, 9 and 10 

Dovey, J. and Kennedy, H. (2006) Games Cultures: Computer games as new media Maidenhead: 
Open University 

Everett, A. and Caldwell, J. (Eds) (2003) New media: theories and practices of digitextuality. New 
York: Routledge 

Fairclough, N. (1995) Critical Discourse Analysis. London: Longman 

Fairclough, N. (2003) Analyzing Discourse: Textual analysis for social research. Oxon: Routledge 

Flew, T. (2008) New Media: an introduction (3rd edition) Oxford: Oxford University Press 

Fuery, K. (2009) New Media: culture and image. Basingstoke and New York: Palgrave MacMillan 

Gee, J. (2004) What video games have to teach us about learning and literacy.  Palgrave 
Macmillan: USA 
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Hall, S. (1997) “The work of representation” Chapter 1 in Hall S. (Ed) Representation: cultural 
reperesentations and signifying practices. London: Sage 

Laughey. D. (2007) Key themes in media theory. Maidenhead and New York: Open University 

Marsh, J. (2005) Popular culture, media and digital literacies in early childhood. Routledge Falmer 

Snyder, I. (1998) Page to screen: taking literacy into the electronic era. London: Routledge 

Unsworth, L. (2001). Teaching multiliteracies across the curriculum: Changing contexts of text and 
image in classroom practice. Buckingham: Open University Press. 

Wardrip-Fruin, N. and Harrigan, P. (eds) (2004) First person: new media as story, performance and 
game. Cambridge, Mass; London: MIT Pre 

 

3.4.6 Learning, community and identity in digital spaces EDUCM5809 (optional unit) 

Unit Tutor: Dr Sue Timmis 

Credits: 20 

Aims of the unit 

The aim of this unit is to consolidate and builds on the theoretical perspectives about the social 
situatedness of learning introduced in Teaching and Learning with ICT. 

It aims to review, analyse and critique current research and practice in the use of digital 
technologies that support learning in different communities and settings, in higher education, in the 
workplace and informal settings. It also aims to explore the relationship between learning, meaning 
and identity in different settings and digital spaces and consider particular aspects of learning in 
digital spaces 

Learning outcomes 

 To consolidate and develop theoretical understanding of the relationship between digital tools, 
learners and learning; 

 To investigate and develop an understanding of the different settings and learning spaces in 
which digital tools are engaged to support both formal and informal learning activities, 
particularly in lifelong and post compulsory education; 

 To develop an overview of some of the major themes in research and practice in learning with 
ICT. 

 To engage in a small scale collaborative research project  drawing on the work of the unit and 
integrating research methods 

Methods of teaching 

 Some lectures, group work on key readings, collaborative inquiry based research project in 
small groups lasting 9 weeks, supported by class sessions and online feedback., Use of the  
Blackboard wiki and social media to support this and other work in the unit. 

Assessment task 

The unit is assessed through an individual two-part essay. 

Part One (1, 500 words) 

 A reflective and critical analysis of the process and outcomes of the collaborative group project 
and your use of digital tools, related to the literature from the unit and other units. 

Part Two (2,500 words) 

 Consider one example of the use of digital technology to support learning communities from 
the group project or from the work of the unit or your reading associated with the unit as an in-
depth case study: - (examples might include:- use of social networking for a particular 
community or the use digital tools for developing particular identities for a community) 
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 Undertake a short literature review to show how these (or similar) digital tools or spaces are 
being used in either informal or formal settings (or both).  

 Critically analyse the case you have chosen, drawing on the literature to discuss one or two 
key themes or factors in detail – for example: the affordances and design of tools, the 
development of community, support for learning and identity building, communication or 
collaboration.   

 Develop an argument and use literature and theory from the unit and extended where 
appropriate, to support this argument.  

Assessment Criteria 

1. A clear and reflective account of the group project and its findings, showing what has been 
learned from engagement in the project as well as the outcomes. 

2. References to appropriate literature and sources and to the themes discussed in the unit to 
support this, showing evidence of understanding and articulation of arguments in the papers 
chosen. 

3. Appropriate use of theory to frame your discussion of the role of the ICT in your example and 
its relationship to learning, learning environment and social context. 

4. Evidence of critical thinking and critical engagement in understanding the role of technology in 
supporting learning. 

5. Good level of academic writing and the development of a clear structure to the assignment so 
that all sections are linked together with a strong narrative thread and a clear argument. 

Key Readings  

Bonderup Dohn, N (2009) Web 2.0: Inherent tensions and evident challenges for education. 
International Journal of Computer Supported Collaborative Learning.Vol 4 , pp 343–363 

Crook, C. (2011). Versions of computer supported collaborating in higher education. In S. 
Ludvigsen, A. Lund, I. Rasmussen & R. Säljö (Eds.), Learning Across Sites: New tools, 
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3.4.7 Supervised Individual Study (SIS) – EDUCM5807 

This programme enables (part-time) students to pursue independently the study of a topic of 
interest, with the guidance of an appropriate tutor.  No SIS involves any formally taught sessions1.   

The SIS framework has been developed to permit course participants to:  

 Pursue particular areas of professional interest 

 Undertake a small scale inquiry which may have a practical or research base  

 Engage with an area of intellectual interest that is not covered by the taught programmes  

Undertaking a SIS can only be agreed to if: 

 It does not substantively replicate an area for which a student has already been assessed 

 It does not overlap with a taught course that is running 

 There is a supervisor who is willing and has sufficient expertise to support a student  

 The student can offer a rationale for undertaking such an assessed piece of work 

 The student can demonstrate sufficient skills as an independent learner to be able to manage 
this form of assessment. 

Normally, students will be allowed to substitute a maximum of one SIS (20 credits) for one of their 
taught units, though students should be aware of the demands that will be placed on them to be 
self-motivated and skilled independent learners. 

Possible SIS projects 

A range of SIS projects can be undertaken.  The following is only an indicative list: 

 Projects including site visits to organisations, drawing on interviews or observations 

 A project that tracks a particular function in an organisation, or investigates a particular event or 
change in an organisation 

 The creation and testing of training or other development materials 

 Short term attachments to educational or other organisations and critical report of such an 
attachment 

 A literature or other media review 

 An in-depth investigation of a particular issue, e.g. quality assurance; evaluation research; 
formative assessment 

 An action research project. 

 

Further information about doing an SIS and the application form can be found in 
Blackboard. 

 

  

                                                
1
 Given the potential isolation of working on an SIS, supervisors are encouraged to think how SIS students may access other intellectual 

opportunities within or beyond the GSOE. 
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4 Other useful information 

4.1 ETS and Facebook 

We have a closed ETS Facebook group to be used by everyone on ETS to share social and 
academic information. In the first week of Term we will discuss the use of social media to support 
your learning experience in the course. 

Ask to join the closed group ETS 2013-14 at https://www.facebook.com/groups/169458396572767/  

 

There is also a general ETS page to communicate with former students and prospective 
applicants. You are welcome to post there too and share your experience on the course with other 
people who might be thinking about applying for ETS. 

ETS page https://www.facebook.com/pages/University-of-Bristol-MSc-in-Education-Technology-
and-Society/13755144978  

 

4.2 ETS Alumni 

Here is a list of ETS students who have completed the programme in the last couple of year who 
are happy to be contacted should you need further support or information about the programme 
from a student’s point of view. 

Anna Sarri anni_sarri@hotmail.com  Cyprus 

Miles Matthewman mm12174@my.bristol.ac.uk    UK 

Eleni Anna Skoulikari es12854@my.bristol.ac.uk  Greece 

Jingwen Yin jy12232@my.bristol.ac.uk  China 

Benjamin Seema benseema@gmail.com  Botswana 

Madalina Ungur mu1620@my.bristol.ac.uk  Romania 

Gobaone Tsalaile tsalaile.goabaone@gmail.com  Botswana 

Maria Mantzara maria.mantzara89@gmail.com  Greece 

Wapula Lebakanyane wapulal@hotmail.com  Botswana 

Diana Barrera Moreno db12354.2012@my.bristol.ac.uk  Mexico 

Tina Papathoma tinapapathoma@gmail.com  Greece 

 

4.3 100 Stories website – Celebrating a centenary of Learning 

http://100stories.edn.bris.ac.uk/education/centenary/stories/page/about/  

Here you can find stories from people who have studied at the Graduate School of Education in the 
last few years. There are a few ETS students who have told their story too. Below are two 
examples. 

 

Ben Seema (ETS 2012-13, from Botswana). We have computers but, when we put them in 
the classroom, will they actually improve learning? 

“By profession I’m a teacher trainer. My role is to simply show teachers how we can improve their 
lessons through the use of technology. I’ve always thought ‘what if I venture into academia’? I then 

https://www.facebook.com/groups/169458396572767/
https://www.facebook.com/pages/University-of-Bristol-MSc-in-Education-Technology-and-Society/13755144978
https://www.facebook.com/pages/University-of-Bristol-MSc-in-Education-Technology-and-Society/13755144978
mailto:anni_sarri@hotmail.com
mailto:mm12174@my.bristol.ac.uk
mailto:es12854@my.bristol.ac.uk
mailto:jy12232@my.bristol.ac.uk
mailto:benseema@gmail.com
mailto:mu1620@my.bristol.ac.uk
mailto:tsalaile.goabaone@gmail.com
mailto:maria.mantzara89@gmail.com
mailto:wapulal@hotmail.com
mailto:db12354.2012@my.bristol.ac.uk
mailto:tinapapathoma@gmail.com
http://100stories.edn.bris.ac.uk/education/centenary/stories/page/about/
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decided I had to go and do a Master’s. That’s what prompted me to apply to the college at Tralee 
in the first place. With Bristol, I sent messages around to my friend and colleagues. Once I got 
offered an opportunity to go and study further I sent them emails to say ‘I need schools, help me 
out’ and one of my friends studying in the UK gave me a link to Bristol. I saw the course, I fell in 
love with it and then I came to Bristol. 

We see cell phones out there, we see the internet, but how do they influence society? If you take a 
deeper look into how we relate with ICT, you get to see the reality of things and you can appreciate 
and embrace ICT much better. 

I have learnt so many things. Firstly, like I said, I was teaching teachers how to involve ICT in their 
day-to-day teaching. But I was doing it from an experimental way of teaching. I did it so I thought I 
could have an impact. Maybe it is worth mentioning that we are the first group to truly be sent out 
to go and do this kind of course 

We have computers but, when we put them in the classroom, will they actually improve learning? 
No. Will they improve teaching? No. Unless we actually exploit the possibilities that they have – 
how you can actually get them to help you as a teacher to disseminate information and how you 
can use them to help students learn on their own. 

The reception that we actually got at Bristol, the assistance we got from the lecturers and the 
atmosphere, have been quite wonderful. I’m doing my last unit as we speak and my dissertation is 
just about to get into the swing of things. The assistance that I get is so overwhelming. I believe 
that the overall outcome of this place is a much much more informed individual.” 

http://100stories.edn.bris.ac.uk/education/centenary/stories/story/we-have-computers-but-when-
w/1/  

 

Eleni Anna Skoulikari (ETS 2012-13, from Greece). I thought it would be really interesting to 
study more about technology and education because it is something very new in Greece. 

“I studied for four years at the University of Jannena back in Greece at the Department of Primary 
Education. I took my bachelor degree as a primary teacher and also I worked as a volunteer 
teacher in a primary school during the summer in order to help students with learning difficulties. 

I know many people who have studied here before and one of primary teachers as well studied 
here. They were all very satisfied with the University, the facilities, the tutors, the libraries and 
especially the city because it is a very beautiful city. They all said you have to go there if you find a 
course that meets your needs. 

I was inspired by a unit that we had at my previous university and it was about Second Life, an 
online environment that could be integrated into teaching. I thought that it would be really 
interesting to study more about technology and education because it is something very new in 
Greece. It is a little bit complicated if you integrate technology into teaching, it is not as simple as I 
thought before. For example, when I did my practise at my previous university in schools I thought 
that if I just integrate a new technology like computers into teaching the children would be very 
interested and the lesson would be effective. But now I have found out that you have to take into 
consideration many other things, factors, elements, the subject, the students. I really enjoyed the 
parts where we were engaged with research, the small scale research here, and now that I’m 
doing my dissertation I find myself really immersed in that part and this process and I would like to 
continue with that and maybe apply for a PhD here. I’m really enjoying the course. I have found 
that the tutors are very friendly, kind and supportive and I really like the whole experience, and I 
don’t want it to end.” 

http://100stories.edn.bris.ac.uk/education/centenary/stories/story/i-thought-it-would-be-really/1/  
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